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Written Language Reform
[image: ]                                             and the Modernisation of the Curriculum :
A Comparative Study of China,
L	Japan and Turkey
 (
L
)Ruth Hayhoe

China, Japan and Turkey have shared the problem of a complex and beautiful writ1en language system, that is well suited to an education system which prepares a small elite for ruling positions within a meritocratic government. But with the necessity to modernise the curriculum and greatly extend educational provisio n in the 19th and 20th centuries, reform of the written language became an important issue in all three countries. In order for this reform to be acceptable to the people, the oppos ite demands of modernisation and authentication of the new language forms must be satisfied. Turkey modernised her language system by the radical step of abolishing the Arab ic script and adopting latinisation within a period of one year, but the various means used to authenticate this step were not fully successful. Japan chose a more  moderate policy of differential modernisation of language forms and the c urriculum, thus preserving a sense of identity and cultural health, fragile though these may be. China has looked to both Japan and Turkey at diff erent times for a model suited to her language problems, but as yet she has not found a policy that is sati sfactory for the unique problems she faces.This article tentatively suggests a parallel use of both the ideographic and phonetic scripts as a policy that could satisfy the need of her people for authenticity , and also enhance the present determined efforts to modernise the curriculum.

The Problem
China, Japan and Turkey have all had complex and aesthetically beautiful written languages, perfectly suited to a traditional education system in which a small elite were trained for responsibility within a meritocratic government. The ideographs of the Chinese language did not change with changes in the spoken language and the  proliferation of dialects in different areas of China, and thus preserved a cohesive cultural unity · ;_ 'a temporal span of thousands of years and a geographic span of thousands of miles'.1 Japan adopted Chinese characters as her writing system in about the 6th century A.O., and with them brought into the country the Confucian moral and philosophical tradition. Although the Japanese soon developed two phonetic syllabaries through the drastic  simplification  of some Chinese characters, several thousand  of the . Chinese ideographs, called Kanji , remained integral to the Japanese writing system, supplemented by the phonetic syllabaries where necessary. In this way the Japanese found and fostered
deep  cultural  roots in the ancient Chinese civilization, while  at the same time

lL.

developing  their  own  unique  language  system.2   The  Turkish  language  was

 (
l
)originally written  in a Runic script till the 7th century, subsequently  in a Uygur
alphabet in the 8th and 9th centuries, until the Arabic script was adopted in the 10th century  after  the  coming  of  Islam, in spite of  its unsuitability  to the  phonetic
[image: ]                          peculiarities  of  the Turkish  language.  However through  the Arabic  script and
Islamic influences, Turkish culture was enriched and united with a wider religious
 (
L
.
)I	-


1   Defrancis, John. Nationalism and Language Reform. Princeton, New Jersey : Princeton Univ.ersity Press, 1950 , p. 221.
/  2 Yamagiwa, Joseph . "Language as an Expression of Japanese Culture ". In Hall, J.W. and Beardsley,
R.K. ( Eds.}. Twelve Doors to Japan.  New York : McGraw  Book  Co., 1965.
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community.  The  Turk ish  written   language,  developed  by  scholars   over  the centuries, borrowed a large number of A rabic and Persian words, and adopted some  Arabic  grammatical  forms,  thus  drawing  more and  more deeply  on the Islamic cultural tradition, and moving farther and farther from the vernac ular of the Turkish peasant. Although basically a phonetic script, it shared with Chinese and Japanese a remoteness from the spoken language forms of the ordinary people.3
This esoteric type of writt en language may have suited an education system which selected a few for initiation into the rich cultural traditions, and for moral preparation for positions of leadership. However it is far less suited to the demands of a modern education system . The three major areas of a modern curriculum - language sk ills, social science, and natural science - make requirements that
strain the capacity of such an ancient and difficult written language system . In the
should gain basic facility in reading and writing ; in social science, it is desirable	-
area of language skills , it is necessary that all children, not only the talented ones,

that all should acquire a world view that enables them to cope with modernity, a demand which may mean the modification of traditional world views , and the language forms that encode them ; in the area of natural science, the teaching of modern scientific and technical studies requires the introduction of a great deal of new vocabulary into the language system, and makes a simple, easily acquired written  language highly desirable .
 (
-
)For language systems modernity is usually defined in terms of accuracy in recording the spoken language, which is regarded as primary, and the simplicity and analytic utility of the phonetic system. 4 Neither China's ideographic writing system with its very limited phonetic element, nor Japan's more flexible combination of ideographs and syllabaries fostered this sort of  accurate  and simple representation of the spoken language ; rather they had nurtured a literary style more and more removed from the vernacular. Similarly although the Arabic
script  was  a fully  phonetic  system, the Turkish written language also  departed
these countries faced strong pressure to modernise their language forms in order	-
farther and farther from the spoken language. Therefore in the 19th century each of

 (
-
)to accomodate the needs of a modernising education system.

Authentication  and Modernisation in Written Language Reform
 (
-
)In his book 'Language and Nationalism', the sociolinguist, Joshua Fishman, identified two opposite requirements that must be met by any nation undertaking a reform of their written language system : authentication and modernisation. Fishman pointed out t he vital importance of language for a nation's sense of identity and  national spirit.

lean upon all of the sanctity that religion has given to texts, to writing systems
In language one has a secular symbol that can simultaneously draw upon and
 (
-
)and to word imagery per se. ( ... ) Modern societies have an endless need to def ine themselves as eternally unique and language is one of the few remaining mass  symbols that  answers  this  need  without automatical ly  implying one or
 (
-
) 	o the r short- lived and non-distinctive institutional base.5

3  Lewis, Bernard. The Emergence of Modern Turkey. London : Oxford University Press, 1961, p. 42 '"' .
4    Goody  and Watt.  "The  Consequences  of  Literacy". In Goody, Jack  ( Ed.). Literacy in  Traditiona Societies.  Cambridge : Cambridge University  Press, 1968.
 (
-
)5    Fishman,  Joshua.  Languag e  and  Nationalism.  Massachusetts : Newbury  House  Publishers,  19-:-:::.
p. 47.
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Language reform policies then must take account of the vital importance of a traditional written language to a nation's cultural identity and meet the demand for authenticity, if they are to be successfully adopted and implemented .
[bookmark: _GoBack]At the same time there is the relentless pressure to modernise, which for China, Turkey and Japan has been less a matter of choice than a process forced upon them by the influence of foreign powers possessing superior technological and economic resources. It could be called a kind of defensive modernisation . At first they perceived it as a necessary evil, to be introduced yet controlled within their traditional moral system, in order that they could become strong enough to protect themselves against western aggression. It is interesting to note the different ways in which each country responded to this challenge in the 19th century .
Turkey and Japan both made a clear choice as to how to modernise their written language system, and were more or less successful in authenticating the process. It is now possible to consider its impact on the modernisation of the curriculum in both countries. In the early part of the 20th century Chinese scholars looked at different times to both Turkey and Japan for ideas as to how they might reform the Chinese written language. Perhaps because of the extreme complexity of the Chinese written language, no completely satisfactory policy of reform has been found up to the present, although many different policies have been tried for longer or shorter periods. In this article Turkey and Japan will be looked at first, as two different models of the interaction between modernisation of the written language and the curriculum. Although it  is recognised that neither of these models represent a possible solution for the peculiar difficulties of the reform of the Chinese written language, they may illuminate the problems China is facing , and both the value and the dangers of the alternatives she has to choose from.

Turkey : Radical Modernisation of the Written Language and the Curriculum
Under the Ottoman Empire, popular education was carried out through the Islamic schools, called Mekteb, which inculcated a comprehensive Islamic world view, as well as simple skills for rural life. It did not ensure literacy for all children, as the Turkish written language was an extremely difficult tool for literacy : in any case Islamic education emphasized memorisation of the Koran rather than reading skills. Only the ruling elite, educated in the Palace schools, and the religious elite, educated in the advanced religious schools, learned to read the written language.6 The study of Arabic and Persian literature was central to the curriculum in these schools , with the result that an increasing number of loan words found their way into the literary language, and it was as unintelligible to the Turkish peasant or illiterate townsman as Latin to the layman of Europe.7
In the 19th century the Tanzimat Reform Movement, 1839-1876, was a period of experimental modernisation both of the curriculum and language forms. Writers began to adopt a more colloquial style and diction, fashioned  somewhat after French romantic influence and reflecting the lively Turkish vernacular. s Also during this  period the first  European style lycees were established,  offering a


s  Kazamias, Andr eas M. Education and the Quest f or Modernity in Turkey. London : George Allen and Unwin  Ltd.,  1966.
7   Heyd, Uriel. Language Ref orm in Modern  Turkey.  Jerusalem : Israel Oriental Society, 1954 , p. 9.
a  Ibid.
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western type of curriculum with science and mathematics as well as secular social science. ' It was a movement which sprang less from unqualified acceptance of western civilization than from the belief that, by modernising its institutions, the Ottoman State would be in a stronger position to combat the increasing foreign threat,'9 wrote Kazamias. However it resulted in the rise to power of a bureaucratic elite nourished in western modernist ideas about education and society, and led to the overthrow of the Sultanate in 1909, after the repressive and reactionary rule of the last Sultan, Abdul Hamid.
One of the great Turkish writers and popular leaders of this period, Ziya Golkap, envisaged a style of modernisation that would give equal weight to Turkish nationalism, Islamic religious loyalties and western scientific and technological development. As a devout Muslim, and an ardent student of French sociology , he attributed the intellectual confusion and conflicting values of the early 20th century to the lack of balance in the school curriculum . The systematic theory of Turkish nationalism which he formulated , suggesting the integration of Turkish culture, Islamic religious values, and European civilization, might have formed the basis for a curriculum in which the Islamic world view still had a place, alongside Turkish nationalism and western sciencern The written language would have retained the Arabic script, a significant link to the Islamic world community, yet have developed a style closer to the Turkish vernacular, as had been the trend since the 19th century.
However it may have been the exigencies of the times that convinced Kemal Ataturk that a more radical program of educational reform was needed. In 1927 only  10 percent  of  the  population of Turkey  was  literate, 11 and only 241 ,041
children of primary school age were in school, out of a population of about 13 million. 12 The economy of the country was almost entirely based on simple agriculture,  with   little  industrial  development  having  taken  place  due  to  the
disruption caused by war since the fall of the Ottoman Empire in 1909. At that time
there were only 269 machinal establishments employing a labour f orce of 17,000 .13 Clearly  a  strong  emphasis  on  science  and  technical  subjects  in  the  school curriculum was a requisite for the development of a modern industrial economy.
Therefore when the Republic was formed in 1924 Ataturk set out on a vigorous policy of modernisation of every aspect of Turkish life, with education and the school curricul um as a central focus of attention. All schools were brought under state control and freed from religious influence ; religious instruction was excluded from the curriculum . The study of  science and technical knowledge was to be strengthened by the inculcation of a secular world view based on western liberal values and Turkish nationalism . Language reform was seen as a key instrument for the modernisation of all three aspects of the curriculum : language skills , social science and natural science . Whereas practical proficiency inthe Arabic script with its complex grammatical rules required f ive years of intensive schooling , one year


9   Kazamias, op. cit., p. 68.

10   Ibid.,  p. 110 . See also  Saqib, Ghulam Nabi. Modernisation of M uslim  Ed ucation.  London : Reac h Press, 1977, pp. 99-100.
11   Saqib, op. cit., p. 160.
12   Ibid., p. 150 .

13   Ibid., p. 130.
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was considered sufficient for learning to read and write Turkish in the latin scric:.· In the area of social science the latin script made possible a complete break v/:­ the Islamic thought patterns encoded in the Arabic forms , and the introduction cf 2. western secular orientation . One optimistic Turkish writer expressed the situat:c ­ in this way : 'The new letters will not only make our education easier, but will a: s: help to cleanse our thoughts and hearts of the Ottoman influence.'1s In the area   ; natural science, the adoption  of the latin script was a major aid to the effic :e-: adaption of western scientific terminology and study materials to the needs of :rs Turkish  science  curricul um.
For these reasons the latin script was adopted for all Turkish publications by :: law passed in the National Assembly  in November, 1928, which forbade the use    ; the Arabic  script after November , 1929. Ataturk took part personally inthe vigorc L.S educational  campaign  to  introduce the  new  script  in all  schools, and  he himse ; went  into classrooms  all over the country to explain the script. Within four  mont:s 5 ,000 teachers had been trained to teach the script, and the newspapers had beg:..: ­ using it. In the words  of one commentator, 'The whole  nation became a schoo . - :
Favourable results of this modernisation campaign can be seen in :' . : important areas since that time. Literacy rates have improved from 10 percer: - 1927 to 49 percent in 197017 and primary school enrolment was up to a leve:; 4,790 ,183 out of a population of 27.8 million in 1968 .18 However problems aris - ; from the radical modernisation of both the language forms and the curriculum a: be seen in all three areas of t he curriculum. These problems seem to cluster arc ::
the demand for authentication ident ified by Fishman as necessary for an effect' .e
national	language	reform.   Attempt s   were   made   to   meet   this   need   ; · authentication by reviving the study of pre-Islamic Turkish oral traditions , anc 8 :. replacing Arabic and Persian terms with ancient Turkish words . In the 1930s 2- ambitious program was set up to introduce lists of pure Turkish terms for matrs and natural sciences into all textbooks. 19 This attempt at authentication proved te e costly, as it caused great strain for teachers and students, and a confusion tha: could only detract from the efficient teaching of language skills and science. After the death of Ataturk  in 1938 it was abandoned and a new type of authentication was attempted by the promulgation of what was called the Great Sun Language Theory , which made the somewhat pretentious claim that Turkey and the Turkisr. language were the cradle of world civilization.20 Therefore the use of the latin scr; pt and the free adaption of European vocabulary as well as the retention of Arabic anc Persian terms could be regarded as simply a borrowing back of what had originally been given. However it took a long time to repair the confusion caused by the



1 4    Eren, Nuri. Turkey Today and Tomorrow : An Experiment in Westernization. London : Pall Mall P-es Ltd., 1963, p. 187.
15   Bazgoz, llhan, and Wilson , Harold E. Educational  Problems in Turkey, 1920- 1940. Blooming::Jr Indiana University Press. 1968, p. 86 .
16  Ibid.

17  Saqib, op. cit., p. 160.
1s  Ibid., p. 150.
1s  Heyd, op. cit., p. 35.
20   Ibid., pp. 33-34.
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attempt to purify the language in the thirties, and teachers continued to complain
about the great difficulty of teaching a language that was in a state of constant flux. Also parents complained that they could not understand the language their children were learning at schoo1.21 In 1949 a congress on linguistic problems led to the demand that there should be no more interference by the authorities into the development of the written language. Whereas the quick, clearcut change over to
the latin script was accepted , other attempts to modify the vocabulary for the
The unfulfilled need for authentication can be seen most clearly in the area of	-
purposes of authentication  proved unsuccessful.

social science. The attempt  to secularise the curriculum caused dissatisfaction among religious parents who wished their children to retain Islamic values . Therefore the reintroduction of vol untary religious instruction in the 4th and 5th years of primary schools in 1949 was welcomed by most parents.22 Even for those without a specifically religious viewpoint , western secular rationalism was not necessarily seen as an acceptable world view, and not all were convinced of the value or usefulness of the new language forms or the world view they tended to promote. One poet expressed  his doubts in this way :

Are  the Japa nese  to  be considered f ools
 (
-
)For using an alphabet of two thousand letters ?
Does the quality called civilization
Consist so lely of reading fro m left to right ? 23

In the area of natural science there has

been progress, but not as great as was

hoped and envisaged by Ataturk . Scientific and technological studies have grown
relatively more slowly than the social sciences, and agricultural studies attract the fewest students, because prestige is lowest in this field.24

Japan : Differential Modernisation of the Written Language and the Curriculum
 (
-
) (
-
)There is a remarkable parallel between Turkey and Japan in the fact that both countries borrowed their written script and culture from a nearby dominant culture. As Turkey adopted the Arabic script along with the Islamic religion and culture in the 10th century , Japan adopted Chinese characters and Confucian cultural patterns in an even earlier period - about the 6th century A.O . Before that time the Japanese language had no written form. 2s Even as the Arabic script was awkward and unsuitable for the sounds of the Turkish vernacular, the Chinese ideographic script, suited as it was to a monosyllabic, non-agglutinating language, was highly unsuited to the polysyllabic, inflected Japanese language. However the difference between Japan and Turkey lies in the very different ways in which these cultural influences were received. Islam dominated Turkey without any rival ideology or literature until the modern period, but Confucianism, important as it was in shaping public institutions, shared its influence with the more spiritual Buddhist traditions which entered the country through Korea, and the indigenous


21   Ibid., pp. 46- 7.
22   Kazamias, op. cit., p. 187 .

23   Stone, Frank . The Rub of Cultures in Modern Turkey . Bloo mington : Indiana University Press, 1973, p. 114.
2•  Saqib. op. cit .. p. 156.

2 s  Kobayashi, Tetsuya . Society, Schools and  Progress in Japan.  Oxf ord : Pergamon Press, 1976, p. 2 .
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A COMPARATIVE STUDY OF CHINA, JAPAN AND TURKEY
L	Shinto cult. which regulated family and national loyalties.2s The Chinese written
script was quickly adapted to the needs of the Japanese language by the invention
L	of  two  distinctive  phonetic  syllabaries  made by drastically  simplifying  Chinese
characters ,  and  used  as a supplement  for  characters  particularly  in the inflected
endings.27 Each of these syllabaries contained 48 symbols adequate for expressing phonetically  the  whole  range of  spoken  Japanese , although  several  thousand
L	Chinese characters were kept intact as ideographs for the semantically important
vocabulary.  In formal Japanese writing a large number of Chinese characters are
used ; of the two syllabaries, the block-like katakana is used to transcribe foreign
L	katakana can also be used exclusively for early stages of literacy and hiragana
words ,  while  the  cursive  hiragana   is  used  mainly  f or  word  endings .  However

came to be used as early as the 10th to 12th centuries for afree-flowing indigenous
L	In this way the Japanese language developed a flexibility of written expression at
native  literature which  consisted  of fiction and diaries, mainly written  by women .2a

an early stage which allowed for various levels of literacy, a situation which did not
L	exist in China.
In the pre-modern Tokugawa period, 1603-1868, the State provided education
for the elite, samurai of the warrior class and a few talented young people chosen
L	content of this education was largely based on the Confucian classics , but
from  among the commoners,  in a well  developed state schooling system. The

gradually  the curriculum  was extended to include applied mathematics,  military
L	training of future administrators for the Tokugawa government.29 Of even greater
science , medicine and astronomy. The main aim of these schools was the practical

L.
significance during this period was the burgeoning  of small private schools for
commoners called terak oya. The tremendous popularity of these schools and the wide support they received from the community , in spite  of the lack of any government subsidy, indicates how deeply the Confucian respect for learning had penetrated the thinking of all classes in society. In the terak oya the main subjects taught were reading, writing , and calculation on the abacus ; in addition simple Confucian texts were studied f or moral teaching and some vocational arts and social studies were included. By the end of the Tokugawa period in 1868 there were estimated to be 15,500 such schools throughout the country,3o and about 50 percent of the male population and 15 percent of  the female population was literate, a remarkable achievement for this early period.31 The growth of literacy had been encouraged by economic progress which made it useful for both Jarming and merchant classes to have basic literacy and numeracy, and by the fact that there was a lively indigenous literature in the hiragana script which did not demand high levels of literacy to be read for pleasure.




[image: ]                                                         26   Ibid., p . 6.
27    Yamagiwa . "Language as an Ex pression of Japanese Culture", op. cit.,  p. 203.
2 s   Yamagiwa,  Joseph. "Literature and Japanese  Culture ". In Hall & Beardsley ( Eds.) . Twelve Doors to Japan, op. cit., p. 233.
29    Kobayash i, op. cit ,  pp. 12-16.
30   Ibid., p. 18.
31   Ibid., p. 13.
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The establishment of the Meiji Imperial Dynasty in 1868 introduced a crucial period in Japan's modernisation. Between 1872 and 1880 there was a strong tendency among Japanese intellectuals and leaders to choose a course of radical modernisation of every aspect of life. This was seen as necessary in order to catch up with western standards of technology. The first comprehensive national education system was set up in 1872 with its centralised administration borrowed from the French, and its curriculum modelled after the curriculum of American common schools .32 Tanaka , the Vice-minist er of Education hired an American advisor, Dr. David Murray, to help in developing the curriculum . In the area of language skills, there was a strong move to adopt English as the medium of education, but Murray advised against this, and great effort was put into translating American materials into Japanese . Through this process 'the Japanese language was modified and standardised so as to form the basis of universal elementary education and the means of communicating modern scientific ideas.'33 The flexibility of the language forms made possible the adaptation of western scientific terminology through two different means : transliteration of the sounds into the katakana phonetic syllabary , or translation of meaning into Chinese characters. 3,,: Although it is estimated that Japanese school children must spend two years more of their education in learning the mechanics of reading and writing than do children in USA and Europe,3s by 1910 Japan had reached the remarkable position of having 95 percent literacy and 99 percent of all elementary school age children in
school. 36  At the same time during this period Japanese writers had experimented
with a style of writing that came much closer to the spoken vernacular . Although the traditional script was still used, the formal classical style was largely abandoned for a popular type of writing that was more easily understood by ordinary people. By 1903 or 1904 school texts in Japanese composition encouraged students to use this colloquial style of writing. 37
In the area of social science, liberal western ideas were widely disseminated in the 1870s, and the writings of Pestalozzi held central importance in teacher training colleges, thus introducing a child-centred individualism that was utterly foreign to Japanese culture.38 In 1880 there was a strong reaction against this wholesale westernisation, and the policy of Wakon - Kansai - the combination of Japanese traditional spirit with civilised technical skills - was adopted.39 The Imperial Rescript of 1890 stated the objectives of education in terms of nationalist­ Confucian values . After this time it was only in the universities that a few elite had the opportunity of exposure to western critical rationalism. This made possible the



...




32    Hall,  John Whitney .  " Education  and  National  Development". In  Hall &  Beardsley  ( Eds. ) .  Twelve D oors to Japan, op. cit., p. 397 - 8.
33  Ibid., p. 400.
34    Y amagiwa. "Language as an  Expression of  Japanese Culture", op. c it., p. 202 .
35   Ibid., p. 204.

36   Hall, John Whitney. " Education and National Development", op. cit., p. 386.
37   Ya magiwa. " Literatur e and Japa nese Culture", op. cit ., p. 220.
38    Hall, John Whit ney. " Education and  National Devel opment", op. cit .,  p. 401 .
39  Holmes, Brian. Problems in Education - A  Comparative Appr oach. London : Routledge and Kegan Paul, 1965 , p. 293 .
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[bookmark: 09.pdf]selective adaptation of western technology  to Japanese economic and industrial concerns, without the total invasion of western values into the lives of the common people.4o With hindsight it is easy to criticise the Imperial Rescript in light of the xenophobic militarism that later developed , but there is no logically necessary connection, and other factors may have strongly influenced the tragic direction of the pre-war years. One scholar has said,
Looked on without the spectre of the w ar years in mind, the Jap.anese educational machinery was remarkably eff icient in doing what had been asked of it. A literacy rate that was the highest in A sia and comparable to those of the most advanced western countries, a citizenry intelligent in its behavior and educated to high standards of lawful conduct and personal hygiene, f armers willing to profit f rom the results of scientific ex perimentation, businessmen able to adjust their policies to world market conditions, an intelligentsia inquisitive and avid for information through newspapers, journals, books, and  travel, an  intellectual elite which by the 1920s was contributing to world literature and scientific advancement, these were some of the remarkable achievements of the Japanese educational system.41
In the post-war years Japan again considered the idea of a radical modernisation of the language system and the curriculum under strong America r influence.42 However, in the end, latinisation of the written language was rejectec and a cautious script reform program was adopted , whereby about 140 Kanji were simplified , and the use of Kanji in newspapers and  popular publications was limited to about 1,850 characters . Nevertheless, scholars are still free to use a much wider range of characters in their writings . In elementary schools children are taught 881 essential characters in addition to the kana syllabaries, and about another 1,000 characters in secondary school.43
It is evident that the unique nature of the Japanese language and its modification for use in the most sophisticated technology as well as in literature. has been of real importance in meeting the need for authenticity , and a sense of identity in face of the threatened anomie of a highly modernised, technocratic society. Since 1958 the Japanese have also been trying to develop a non­ militaristic yet strongly Japanese moral code based on the concept of 'The Image of the Ideal Japanese', for use in primary and secondary education.44 However the stresses and strains evident in Japan's highly competitive, achievement-oriented education system suggest that the sense of authenticity and cultural health, protected by the gradual modification of the written language and the preservation of some elements of traditional  morality, is very fragile indeed.
Comparison between Turk ey and Japan may be unfair in light of the very different resources and level of economic development each country had to draw


40 Passim, Herbert. Society and Educa tion in Japan. U.S.A . : Teacher's College, Columbia University. 1965, p. 88 .
4 1    Hall, John Whitney. " Education and National Development", op. cit., p. 409.
42 The American educational advisor, Robert King Hall, who went to Japan after the Second World War. devoted 100 pages of his book Education tor a New Japan ( New Haven : Y ale University Press, 1949 ) to a strong argument in favour of the. latinisation of the Japanese language. He cited Turkey's latinisation movement as a model for Japan. ( p. 370ff ) .
13  Yamagiwa. "Language as an Expression of Japanese Culture", op. cit ., p. 204 .
l 4    Kobayashi, op. cit., p. 63 .
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upon when facing the challenge of modernisation. But it is interesting to note hcv.	_j
Turkey turned from a more moderate style of differential modernisation in the ec'"·'.
1900s to the  radical modernisation program carried out by Ataturk. Perha::s

Ataturk  was  right  in thinking  that  nothing else  could  break the stronghold  of :'."'e

-_J

monolithic Islamic traditions. In contrast Japan turned from radical policies	:
modernisation  espoused  in the  1870s to a  more moderate type  of  differentic.


modernisation , which she has persisted in up to the present. Possibly the flexibii it_.

- _J

of   her  traditional   thought   patterns,  which   had  integrated  Confucian   mer::.
philosophy,  Buddhist  spiritual  teaching  and  indigenous  Shinto  beliefs  ir  ::.

harmonious coexistence  made the addition of western scientific  rationality as a

-_J

fourth way  of thinking , applicable  only to certain aspects of  life, a much easier
process than it could have been in Islamic Turkey.
- _J
China : Written Language Reform, a Vital Contemporary Issue for the
Modernisation of the Curriculum

One of the most popularly repeated slogans in China since 1976 has been :;e

- _J

'four modernisations' - modernisati on of agriculture, industry, national defence
and science and technology. Naturally the school curriculum is an important key ::


the practical realisation of the transformation of Chinese society that is envisage-:

- _J

in the magic word ' modernisation'. In the National Education Conference helc -
Peking in April, 1978, Deng Xiaoping gave in his opening address an outline of :'."" e

changes in the curriculum and the education systerp as a whole needed to suppc --:

-_J

the modernisation program. He emphasized the need for the overall raising c:
 (
_J
)academic standards, and the improvement in discipline required to bring :r s about. Also he made special mention of the importance of filling out the courses - primary and secondary schools with advanced scientific knowledge.4s A br'e; overview of curriculum change in China since 1949 might suggest three separa:e stages of development, in each of which a different aspect of the curriculur' received major emphasis. From 1949 to 1965 it was the extension of educationa . provision and the teachi ng of basic literacy skills that were most important. Tr e natural science and social science elements of the curriculum were organised ;­ much  the  same way as before 1949, although  Communist  politics replacec
Nationalist politics in the appropriate curriculum slot.46 However with the Cultura
Revolution of  1966 the Maoist line, which advocated an alternative  style o: curriculum organisation, flexible and related to local needs, and a central emphasis on the social sciences, gained ascendancy. In the post-Cultural revolution pericc politics was regarded as the soul of all educational endeavour,47 and an attem i:: was made to ensure that all other subjects were shaped 'to serve proletarian politics
and be integrated with productive labour.'48 The present revulsion against tr e


45  Pek ing Review, Volume 21, No. 18, May 5, 1978.
46   Price, R.F. Education in Communist China. New York : Praeger Publishers, 1970, p. 132.
47    Mao Zedong  once said, " Without  a correct  political viewpoint,  one has  no soul," and this quo:a: :­ was often repeated during the post-Cultural Revolution period. See "A Hundred Examples  ::' _  _ Shaoqi's Speeches Opposing the Thought of Mao  Tse Tung" , Peking : Jinggangshan  Feb . 1  &  : 1967,  In Survey  of  the  China  Mainland  Press,  No. 173, April  4,  1967.
4 s  This oft quoted statement of Mao concerni ng the goal of education was first made during tt·,e G·e:· Leap Forward period, and later was incorporated in PointTen of the 16 Point Decision adopted t:: _. :-.;; Central  Committee  of  the  Communist  Party  on August  8, 1966, as a guideline  for  revoluti::-;.-. activity. See Peking Review, Volume 9, No. 33, April 12, 1966, p. 10.
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infamous Gang of Four, accused of carrying these policies to extreme lengths. indicates the serious level of repression that was experienced under the Maoist curriculum, and the harm that was done both to cultural and literary studies anc scientific studies i n the curriculum . The post-1976 period seems to be combining a central emphasis on the upgrading of scientific study for the purposes of national modernisation with a much less dogmatic and more open-ended approach to the social sciences.
This article mainly addresses itself to the question of how the prese:.: language reform policies will either promote or hinder the achievement of these aims to modernise the curriculum . In order to put the question into perspective. ar attempt will be made to outline briefly the progress of curriculum change in Chire. since the 19th century, and to elucidate the peculiar difficulties that have accompanied the Chinese effort at reforming their written language, difficult ies that have not yet been overcome . A comparison with the experiences of Japan arc Turkey in this regard may help to predict the likely outcomes of the alternat.e solutions to the language problem which China has yet to choose from.
Until the 19th century China's traditional Confucian education system, w h :::­ culminated in the Imperial examinations, remained unchallenged . Through :r s system a meritocratic elite of scholar-officials were selected and prepared f or v.' <:: were seen as the humane and moral requirements of bureaucratic leadership. T- s
merchant class, traditionally the lowest class in Chinese society, were nei:r:e­ allowed by the scholar- officials, nor stimulated by trade opportunities to deve:c : the type of mercantile capitalism that flourished in Europe and that in turn fosterec the development  of  modern science.49  Thus the very sophisticated  medie'.a technology in which China excelled was never translated into modern technolog .­ as in the West, and China was ill prepared to meet the challenge of weste -. aggression in the 19th century. Her desperate need to introduce western scientific studies into the curriculum for purposes of self-defense was complicated by the internal pressures brought about by the spread of missionary education . The latte• made scientific studies an integral part of the curriculum, introduced a Christia­ world  view , and  experimented  with  two  types  of  modification of the writter language - the more radical one of latinisation , and the more moderate one of adopting the style of the spoken vernacular for written Chinese in place of tt:e classical style.
China's initial response in the late 19th century was  a policy of differential modernisation, whereby Confucian morality would remain as the body or substance of education, and western scientific studies  would  be introduced fer their usefulness.50 However, once the Confucian learning, which itself had beer valued for its usefulness withi n the bureaucratic system , lost this central function . it became more and more difficult for it to control or encapsulate the burgeoning cf




49 Needham. Joseph. The Grand Titration. London : George Allen and Unwin Ltd., 1969, pp. 148-153 .
so One of China's leading Confucian scholars and educators of the late 19th century , Chang Chih-'.ung . developed the formula " Chinese learning as the substance , western learning for its usefulness ", ar.c tried to reorganise the education system according to this principle. See Ayers, William. Chang Ch1h­ tung and Educational Reform in China. Massachusetts : Harvard University Press, 1971.
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scientific studies, and thei r mental and behavioural concomitants. 51 In 1905 the Imperial examinati on system was abolished, and the last effort to keep Confucianism in its supreme educational position, made by Yuan Shikai, the successor of Sun Yat Sen, was discredited by his attempt to reinstate the Imperial dynasty just five years after the Revolution of 1911.
Advocates of a more radical modernisation of the curriculum finally gained a free hand for experimentation in the political chaos that followed the demise of the Empire. They saw language reform as a key factor in the modernisation of education. Between 1900 and 1910 large numbers of Chinese students and teachers went to Japan, and attempts were made to create a truly Chinese phonetic alphabet, along the lines of the Japanese kana syllabaries . Such a system might have filled the need both for authentication and radical modernisation. However the National Phonetic Alphabet ( Zhuyin Zimu ) which was devised at this time has never been found linguistically acceptable for anything more than the phonetic notation of Chinese characters as a guide for pronunciation .52 It is still used for this purpose in Taiwan today .
The May 4th movement of 1919, sometimes called the Chinese Renaissance because  of  its  importance  as  a  social  and  literary  movement, also  made  an important contribution to language reform. Writers began to abandon the terse and succinct  classical  literary style,  known as  wenyin, for a more discursive style of written   Chinese,  called  baihua,  which  followed  the  spoken  vernacular  of  the Mandarin dialect , a dialect  spoken  by about 70 percent of the people of China. Although the traditional  ideographic characters were still used, this colloquial style of writing was more suited to popular education than the difficult classical style.= School  textbooks  soon  adopted  this style for all but the classical texts, with the result that the skills of reading and writing were much more within the reach of the average  child.
The 1920s was a period of unprecedented intellectual freedom anc experimentation, when western thinkers such as John Dewey and Bertrar.c Russell spent time in China, and efforts were made to forge a new world view whic: would replace Confucianism in the school curriculum. This led also to a readiness among intellectuals for a more radical reform of the Chinese written language. Twc separate movements to adopt the latin alphabet grew up and found wide supper: among thinkers both on the left and the right. The National  Language Romanisation ( Guoyeu Romatzyh ), devised by the linguist Chao Yuen Ren, was :: system peculiarly suited to the Mandarin dialect, and had the  advantage:" expressing the four voice tones, as well as the phonetic sounds, through the la: - alphabet. Among supporters of this movement the Turkish model of langua:;E reform was seen as highly desirable, and the main hindrance to the introductio::" this reform was thought to be the absence of a leader with the stature and charis:-:: of  Kemal Ataturk .54   The  other  system,  called  Latinised  New Writing  ( Latir e ::.


51   Levenso n, Joseph R. Confucian China and Its Modern Fate. Volume 1. London : Routlec;e   - : Kegan Paul, 1965. See especially chapter 4.
s2   DeFrancis. John, op. cit., pp. 56-59 .
53   Ibid., pp. 245-5 .
54   Ibid., p. 81.
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Sinwenz ) , was developed first in the Soviet Union for the use of Chinese minorities there , and  introduced  to  China by the  Communist  intellectual  Ou  Qiubai. This
L	system had the advantage of being adaptable to various Chinese dialects, as well
as minority languages, but depended on diacritical marks to indicate differences in
voice tones. It was also widely supported by intellectuals and literary figures, both
_-	Communist and Nationalist, of the stature of Hu Shi, and Lu Xun. Lu X un worked
vigorously to promote the adoption of this script in place of the ideographs, and he
went so far as to say , ' If the ideographs are not destroyed, China will die.'55
L.	However there were several reasons why the radical Turkish solution to the
language  problem  was  more difficult  to  implement  in the  Chinese situation .
Whereas the spoken Turkish language is largely the same throughout the country , and thus a latin script can be quickly understood by all, the Chinese spoken language has developed over the centuries into many dialects as different and mutually incomprehensible as the various languages of Europe. The ideographic script is a common bond uniting all the dialects in a shared cultural heritage. Its abandonment would mean one of two things. Either all Chinese people would have first to learn to speak the most common dialect - Mandarin, or as it is now called the Common Language ( Putonghua ), which  is native to about 70 percent of the population - or a fragmentation of the written language  into various dialects, possible with the Latinised New Writing, would have to be accepted. This might have serious consequenc es for  political  unity.
The problem of authentication of a latin form of script is also an intractable one in China. No equivalent of the Great Sun Language Theory could be found, and the traditional Chinese writing system could not be identified with any outside influence as in Japan or Turkey . All of the valuabl e heritage of Chinese culture is inextricably bound up in the ideographic language system, and any latinised translation of the classics would be a pale shadow of the original. In fact a purely phonetic transcription of the original wording of the classical writings would be incomprehensible because of the many homophones, and a discursive colloquial translation would have to include a large element of interpretation. Traditionally in Chinese lessons in school such a translation, in colloquial style but ideographic script , has been used alongside of the original classical text.
During the 1930s and 1940s two educational experiments challenged the Nationalist education system, which kept the ideographic script unchanged while adopting the baihua style for all its textbooks . In both of these movements script reform was seen as an important key to educational progress. One was the Mass Education Movement, pioneered by James Yen.56 Through this movement over a million rural young people gained basic literacy and were educated to work for the transformation of their own material environment through improved methods of agriculture. For these literacy campaigns, a limited number of ideographic characters were used - between 1,000 and 1,500, and the simplest known forms of the characters were used, with all variant forms omitted. A parallel can be seen in the Japanese attempt to restrict the number of ideographic characters used in common publications, and taught in the schools. However the Chinese do not have


s  Ibid., p. 117.
s  Buck, Pearl.  Tell the People.  ( Talks with James Yen About the Mass Education Movement) . New York : The John Day Co , 1945.
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the indispensable concomitant of such a policy - a viable phonetic script v.,... ­ can supplement the ideographic c haracters. The 1,000 to 1,500 characters !ea -= by rural people will not receive the reinforcement of a literate environment. a;. 3-: may be easily forgotten. Any attempt to further increase writing and reading s<: s would require the acquisition of another 1,000 to 1,500 characters, as the min:r_ - for normal purposes is thought to be around 3,000.
The Yenan educational experiment has received a lot of attention as the i:l::.::e where the Maoist curriculum , only fully introduced in China after the Cul: -=­ Revolution, had its roots. In 1940 the Communist Border Region government gc..e legal standing to the Latinised New Writing by legislating for it equal validity w':­ the ideographic script in reports, petitions, accounts, correspondence and ote­ documents. It was widely used in the mass literacy campaigns conducted in :,... e
liberated areas,  and  in the  informal grass roots education system, conductec   -	-   	. makeshift moveable classrooms. Its effectiveness for education was described ::_.
one of the Communist educators involved in the movement in this way :


In three months we can teach a person to read and write through the latinised alphabet. In two years we can make him entirely l iterate so that  he can  read newspapers and ordinary political a nd social lectures. To achieve the same result by the use of the old characters would take at least ten years of study in a classroom.57
A significant attempt was made to authenticate this use of the latin script as t ...e written language of the ordinary people as distinct from the elite scholar class . Although it was true that the traditional script had united all of China, it could als:: be argued that only the privileged ten percent of China's people, who had beer educated , could benefit from this linguistic unity, and the illiterate masses he.: been kept in oppression and ignorance partly because of the extreme difficulty  ' their written language. The New Writing could thus be used as a symbol of tr e revolution, and a means for cleansing the people's minds of feudal attitudes arc introducing a new Communist world view . The following song , taught to student:: during the Yenan  period, has a somewhat similar ring to the Turkish idea c" 'cleansing the people's thoughts and hearts from the Ottoman influence' by tr.e latin script :
What a disgrace not to know how to read ! Impossible to describe the depth of our sorrow. For four millenia we lived like oxen and horses, A nd life had become unbearable to us.

Wanting to read, to live, and to sustain ourselves, Now we have learned the New Writing -
We  have made use of  latin  letters  to w rite. This  is a  new  life for  the  Chinese  language. This is the great revolution of the East 1 se
Therefore when the Communist Party came into power in 1949, and ar Associati on for the Reform of the Chinese Written Language was formed shorti'..' afterwards, there was wide expectation that a modified version of the Latinisec New Writing, k nown as pinyin, would be adopted to replace the ideographic scric:


57   DeFrancis, op. cit., p. 128.
58  Ibid., p. 129.
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f or most purposes. Its value for modernisation of the curriculum in the three main areas discussed above can be easily seen. For mass literacy purposes, a desperate necessity in 1949 with under 20 percent of the population literate, a simple alphabetic sc ript would be much easier for peasants to learn than the ideographs. For social science, a new scri pt could reinforce the desired impression of Communism as a modern, scientific world view, and signify a complete break with the traditional thought patterns of the past. For natural science , a latin script would demand much less time to learn, and so free the students' time for scientific studies ; also it would facilitate the adoption of scientific terminology needed for science and technical  subjects .

However the difficult problem of authenticating such a policy had still found no satisfactory solution, and the danger of a division of the language on dialect lines was very real. Thus, contrary to the expectat ions of many, at the inaugural meeting of the official Committee for the Reform of the Chinese Written Language in 1952 the Minister of Education, Ma Xulun, delivered a policy directive from Chairman Mao Zedong on the language question which changed the whole direction of the movement :
Our written language must be reformed. It s hould tak e the direction of phoneticisation common to all the languages of the world ; it must be national in form ; the alphabet and the projects should be elaborated on the basis of the existing Chinese c haracters .59
In accordance with this directive , pinyin was set aside as a solution to the language problem, and a renewed attempt was made to do what had been tried in the early part of the century - create a truly Chinese phonetic alphabet, based on the strok es of Chinese characters. Altogether 655 different alphabets were devised by linguists and enthusiastic amateurs, but by 1958 failure to create a linguistically viable system had to be admitted . In 1958 Zhou Enlai made a significant speech on the language reform issue in which this failure was admitted. He announced that pinyin would now be adopted as the official phonetic alphabet, but its use would be restricted to the annotation of characters in primary school texts, an aid for transcribing and popularising the common speech ( Putonghua), and a common basis for reforming the languages of minority peoples. He spoke of the need f or a long transitional period before full phoneticisation of the language could take place, and it was not made clear whether this full phoneticisation was envisaged as being the latin script, or whether the hope of devising or evolving a phonetic script that was 'national in form ' was still held.60 Guo Moruo the head of the Chinese Academcy of Science, and a distinguished literary scholar, spoke much more positively about the ultimate goal of this transitional period, and hinted that eventually the latin script would be adopted, and Chinese ideographs would be studied only by scholars in the way that Latin, Greek and Sanskrit are studied in the West. s1


s9    Milsky, Constantin.  " New  Developments in Language  Reform". In  China  Quarterly,  No. 53, January­ March, 1973, p. 115,
60  Zhou Enlai, "Current Tasks of Reform ing the Written Language". In Reform of the Chinese Written Language. Peking : Foreign Languages Press. 1958.
6 1   Hsia  Tao- tai.  China's  Language  Reforms.  New  Haven, Connecticut : Far East  Publications, Yale University, 1956, pp. 129-131.
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Meanwhile one of the two main activities of the transitional period was to be c. v igorous campaign to popularise the common speech ( Putonghua ) as it was vitc. 1 that the spoken language should be unified before a national phonetic script could be used and understood through out the country. This activity has been stressed fairly consistently up to the present, with Putonghua used as the medium of education and the mass media, also the official language in all government offices throughout the country, except among minority peoples. In spite of this, local dialects have continued to flourish, and have tended to creep into the school system particularly in periods such as the Cultural Revolution when localised control was encouraged. However it would be safe to say that after thirty years most of the population can at least understand Putonghua fairly well, if some are not yet fully fluent in speaking it.
The sec ond important activity of the transitional period is the simplification of the ideographs . The seeds of this movement can be seen in the Mass Literacy campaigns of the 1930s, when an effort was made to restrict the number of Chinese ideographs and to reduce the complexity of the strokes by abolishing all variant forms and choosing the simplest known form . In some cases ancient characters, much simpler in form than their modern descendants , were substituted in their place. The extension of this principle, linked to an evolutionary theory of language development which posits that all languages progress from primitive pictograph forms through ideographs to the most modern phonetic forms, and that this process can be speeded up,62 has shaped the simplification movement, which has occupied the central stage of the whole language reform movement since 1956. In that year a list of simplified characters was officially promulgated ; a part of this list consisted of 230 simplified characters , mainly simple forms already in wide use in people's handwriting , which were to be adopted for use in all publications immediately. The rest of the list consisted of 285 further suggested simplified forms, and 54 simplified character components, which were to be discussed among the masses before being adopted for use.63 In 1964, after 8 years of discussion among the people and correspondence through a column in a national newspaper, most of the characters from the second part of the list were also adopted and put into official use. During the Cultural  Revolution there was a widespread and enthusiastic participation in a further movement to simplify more characters ; this was seen as a revolutionary activity whereby the masses shaped the language f or their own use.64 Considerable confusion resulted with different simplified forms being coined in different areas, and some expressed fears that the





62 See Serruys, Paul. Survey of the Chinese Language Ref orm and the Ant i - I/ literacy Movemenr 'r Communist China. Berkeley, California : Centre for Chinese Studies, Institute of lnternatiora Studies, University of California, 1962, p. 24ff for a full explanation of this evolutionary theory ;;7 language, and how it was applied by Marxist think ers in China' situation .
63 Hsia , op. cit., pp. 22 -53. Hsia gives a detailed analysis of t he list ot simplified charac ters put out ·: 1956.
64 See f or example X ia Yubing. "Learn from Lu X un and Reform the Chinese Characters". In Ren:: - Ribao ( People's Daily), November 4, 1974. ( Selections from the People 's Republic of China P:-ess hereafter noted as SPRCP, No. 5748, Dec . 6. 1974, p. 196 - 203).
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[image: ]                                                            traditional  linguistic  unity  of  the  ideographic  script was endangered .65  In 1976
Jiang Oing ( the wife of Mao Zedong) was reported to have said, 'At present there
 (
L
)are many simplified characters we do not know. We have become illiterate.'66 However the publication of a second list of simplified characters in December, 1977, in the same format as the 1956 list with 248 new characters recognised as
standard and a further 605 characters put forward for discussion , brought some
LL	order to the chaos.67
 (
L
)The value of the simplification movement for the authentication of language
reform can be seen on two levels. It harmonises with the deep attachment that the Chinese people have to their traditional script and all the cultural history it embodies, and is seen as having continuity with the development of the script over the past three to four thousand years. At the same time it is in line with the newer Communist concept of the involvement of the masses in shaping the future of their country . It is not surprising therefore that the central focus in the overall language reform movement has been in this activity of simplifying the characters , anc ordinary people have been deeply engaged on the emotional level as well as:he intellectual  level.
However there is one simple question that is seldom asked. Where is the simplification movement going to ? Is it transitional in the linguistic sense, or purely from the point of view of social psychology ? Linguistically it would take severa 1 centuries for the language to move forward on this supposedly evolutionary trer;c
towards phoneticisation, and reach the stage of fully phonetic representation of the spoken language. Furthermore a careful look at the historical development of t r,e
language suggests that there is no natural tendency in the language  towar ds phoneticisation, apart  from  the small category  of  loan words ; ideographs  ha" e
tended to proliferate in larger and larger numbers as new words are formed by :re
combination of a phonetic and a semantic element.6B Thus there is no inevitabili:- . about the emergence of a phonetic script, and the present path towards it would ::e a difficult  and tortuous  one.
If the simplification movement is transitional from the point of view of soC:a psychology , a sort of preparation of people's thoughts to accept the imposition of a latin script after a long period, the cost seems to be very high indeed. A long pericc


65   A number of articles were wr itten by secondary sc hool teachers during this period, discussing t he , dilemma as to how to deal with unoff ic ial and newly coined simplified characters used by studenis :-, their compositions. To allow them would add to the linguistic confusion. yet to correct them would :Ce considered reactionary and counter-revo lutionary. See for example Fu Shiyong. " Adopt a Carree: At t it ude Toward s  New Simplified Characters Used  by Students  in Composition ". In Guangmif"'<; Ribao, June 10, 1974 ( SPRCP No. 5643 , June 27, 1974, pp. 83- 4) and X iao Duo."What is to be Dore when  New Simplified Characters Appear  in Pupils' Homework ?" In Guangming  Ribao,  March '. C 1975 ( SPRCP 5822, A pril 1, 1975, pp. 129-30).
66   Jiang Yin nan. "Simplified Characters  are Good Indeed ". In Guangming  Ribao, December 3 , 197€ .
( SPRCP No  6242, Dec. 17, 1976, p. 198).
67   An explanation and disc ussion of the 1977 list of simplified characters can be found in the fo llowir:g art ic le : "Succeed in Teaching and Learning Simplified Characters : Succeed in Language Reform ·. In Renmin  Jiaoy u  ( People's  Education)  No. 1, January 31, 1978.  (Joint  Publications  Researc Service. Translat ions of  the People's Republic of  China, No. 431, May 24, 1978).
ss  Chao  Yuen   Ren.  Language   and   Symbolic   Systems.  Cambridge  University   Press,  1968. A discussion of the historical development of the Chinese written language is found on p. 105tt.
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in which the language forms are in a state of flux could be a serious hindrance to the present strenuous efforts towards modernisation of the curriculum. Turkish attempts to purify the language in the 1930s, and the complaints of both teachers and parents that were voiced, illustrate the strain  this brings to the education system. Similarly in China there is a danger that language teaching may become more difficult and confusing rather than easier , with the various stages of simplification overlapping in publications so that students may have to learn both the traditional and the simplified forms. Once the newly simplified characters have become fully accepted, the more serious problem arises of the students' access to written materials published before the last simplification stage .69 As well as complicating language teaching , this will hinder the more . relaxed, open-ended approach that is at present encouraged in the area of social science. Students will be limited by their level of script acquisition, and will find it difficult to read writings published in the early years of the People's Republic, as well as classical texts. In the area of natural science, simplification of the characters and the greater reliance on the phonetic element rather than the semantic may reduce the precision needed for scientific and technical terms .70 Also the linguistic ties with Japan , which have benefitted the Chinese development of scientific vocabulary in the past will be gradually eroded, just at a time when China is again looking to Japan for ideas in her  modernisation  program.
The alternative possibility of replacing the ideographic script with pinyin seems more within reach now than ever before. The antiforeign demonstrations of the Cultural Revolution, during which the use of pinyin was greatly reduced, are now past, and an important statement was made by Guo Moruo in 1972 reaffirming this form of phoneticisation as the ultimate goal of the language reform process.71 In January, 1979 all external publications, such as Peking Review ( now Beijing Review ) , China Reconstructs and China Pictorial adopted the pinyin form of latinisation in place of the Wade-Giles system which had been most commonly used in the West, and some western news agencies followed suit. This may indicate the full and permanent acceptanc e of pinyin within China, although it still plays only a subsidiary role. Yet even though Putonghua is now widely spoken and understood , it seems unlikely that China will adopt pinyin in place of the ideographic script for a long time to come.72 It is very likely that any attempt to force


69 A recent article published in the C hinese j ournal Zhongguo Yuwen ( Chinese Language and Literature) gives a remarkably frank disc ussion of this issue. The author points out that the new series of textbooks introduced into all sc hools in September, 1978, use the newly simplified characters, whereas older textbooks used in conjunction with them still retain the earlier standard characters. He also points out that a ll the books published between 1956 and 1978 will soon be inaccessible to a new generation of students familiar only with the more simplified forms. See Yu Xialu ng. "Some Comments on the Second Draft Plan for Simplifying Chinese Characters " (this author's translation of the title). I n Zhongguo Yuwen, No. 2, July, 1978 , pp. 127 -129)
rn Barnes, Dayle. " Language Planning in Mainland China : Standardization". In Fishman, Joshua ( Ed.) . Advanc es in Language Planning. The Hague- Paris : Mouton, 1974. On pp. 467-8 the problem of scientific  terminology  in  Chinese is discussed.
7 1 Guo Moruo. " How to Look at the Simplified Characters Made Popular Among the Masses". In Red Flag, No. 4 , April 1, 1972 . ( Survey of Mainland China Magazines, May 1-8, 1972 , p. 130 ) .
n De Francis John. "Language and Script Reform in China". In Fishman, Joshua ( Ed.). Adv ances in the Creation and Revision of Writing Sys tems. The Hague- Paris : Mouton, 1977 . I n this article DeFrancis ex presses less optimism than in his earlier book that the latin alphabet will ever be adopted in place of the  ideog raphic  script.
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such a move would encounter strong resistance from a people still deeply attached to thei r traditional script. It could even lead to a strong reaction and a clinging to traditional modes of thought that people fear are being wrenched from  them, similar to the resurgence of religious influences in Turkey .
What sort of language policy could both enhance China's present determination to modernise the curriculum, and at the same time satisfy the deeply felt needs for authenticity in her language forms ? Possibly a parallel use of the ideographic script in its  present form without the confusion of further radical simplification , and the pinyin phonetic system alongside of, or at times in place of, the ideographic script would approximate the flexibility which has made Japan's traditional language forms so readily adaptable to the demands of modernisation . The traditional ideographic script could be allowed to develop naturally and continue to keep open channels with the culture of the past, and with places such as Japan and Taiwan which share the ideographic system. At the same time pinyin could be used when needed to supplement or even replace the traditional script. particularly in literacy programs where it would enable the newly literate to express a wider range of the spoken language than their limited knowledge of the ideographic script would allow.73 Some might choose a limited level of literacy in the pinyin form alone, and reading material could be prepared exclusively in this script. Also for certain types of scientific and technological research pinyin might be used as a more efficient language tool.74 Even when pinyin becomes widely used, as envisaged by Guo Moruo in the final stage of language reform it seems likely that not only a small number of scholars , but large numbers of ordinary people will  choose to continue using and developing their traditional language forms .75


Resume. La reforme du langage ecrit et la modernisation du curriculum : une etude comparative de la Chine, du Japan et de la Turquie.
La Chine, le Japan et la T urquie partagent la difficulte de posseder un beau et complexe Jangage ecrit, bien adapte a un systeme d'education qui prepare une e lite aux pastes de direction dans un
gouvernement meritocratique. Avec la democratisation de l'education et la modernisation du curric ulum des 19ieme et 20ieme siecles, la reforme du langage ecrit est devenue une necessite dans
les trois  pays. Pour que cette reforme soit acceptable a la population, ii taut que celle-ci puisse se
reconnaltre dans Jes nouvelles formes de langage . En une annee, la Turquie a modernise son Jangage ecrit en rempla9ant J es caracteres arabes par les caracteres latins et elle a ainsi donne acces a la terminologi e et a la pensee occidentale, mais les moyens qu'elle a utilises pour faire accepter cette
reforme n'ont pas entierement reussi. Moins radical, le Japan a choisi de moderniser parallelement le langage ecrit et le curriculum et ii a ainsi reussi a proteger un peu le sens de J'identite et la sante


73 For an example of how this has been tried , see "Popularise Phoneticisation and Learn Well the Theory of Revolution". In Guangming Ribao. April 25 , 1975. (SPR CP No. 5880, June 24, 1975 pp. 59-66).
14 This has already been started in a small way within the Army . See "Carry out Better the Work of Reforming the Written Language Initiated by Chairman Mao". In Guangming Ribao, October 6, 1976 . ( SPRCP No. 6222, Nov. 18, 1976, pp. 76-78) .
1s Sey bolt, Peter and Chiang Kuei-Ke, Gregory ( Eds.). Language Reform' in China, New York : M.E. Sharpe Inc., 1978. For anyone interested in studying the language reform movement in China in detail, this book is an invaluable aid. It is unfortunate, however , that it has not given more coverage to the debates on language reform that have appeared in the Chinese press since the arrest of the Gang of Four in 1976.
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culturelle. Pour sa part, la Chine n'a trouve ni e n Turquie ni au Japan un modele qui reponde:e ':::: - satisfa isa nte a ses problemes. Dans cet artic le, !'auteur propose une utilisation para . . s s :s: ideogrammes et des caracteres phonetiques. II se mble qu'une telle ref orme pourrait a la f ois sc:: ;':: -s
le besoin d'authenticite du peuple chinois et mettre en valeu r Jes efforts actuels de modernisc:: :- :_ curriculum.


Resumen. La Reforma def lenguaj e escrito y la modernizaci6n def curricu/:... estudio comparado entre  China, Jap6n y  Turquia.
China, Japan y Turquia han compartido el problema de un sistema de lerguaje esc rito ccr.:: s. :. hermoso, bien adaptado a un sistema de educaci6n que prepara a una pequenae lite para pos c:-s: de autoridad dentro de un gobierno meritocratico. Pero, en las siglos X IX y XX, frente a la neces :::: de modernizar el currfculum y extender las previsiones educativas, la reforma de un lenguage e;;:• - : se convertio en un aspecto  importante en los tres paises.
Para que esta reforma sea aceptada par la gente, las peticiones opuestas de modernizac:c: _.:s nuevas fo rmas de J enguage deben ser  satisfechas. Turquia moderniz6 su sistema  de Je r:s; _:; s abol iendo radicalmente la escritura arabe y adopta ndo, dentro de un ai'io, la latinizaci6:- . :: - embargo, las diferentes modalidades  para autentizar esta medida  no fuero n totalmente  exitcs;:s
Jap6n escogi6 una politica mas moderada de modernizacion diferenc ial de las formc:s:s lenguage y del curriculum, manteniendo asi, aunque de manera fragil, un sentido de identidac::s salud cultural.
China ha mirado a ambos, Japon y Turquia en diferentes epocas, en busca de un modelo c:... e : convenga a sus problemas de leng uaje, pero no ha encontrado al.Jn una politica que sea satisfac:   - =.
frentre a las problemas particulares que enfrenta.
Este artlculo trata de sugerir un uso paralelo a la vez de la escritura ideografica y fonetica c:-: una medida que podrla satisfacer las necesidades de su gente respecto a la autenticidad, y tarr.t: 5- de realzar las esfuerzos actuales para modernizar el curriculum.













-










33
image5.jpeg




image6.jpeg




image7.jpeg




image8.jpeg




image9.jpeg




image10.jpeg




image11.jpeg




image12.jpeg




image13.jpeg




image14.jpeg




image15.jpeg




image16.jpeg




image17.jpeg




image18.jpeg




image19.jpeg




image20.jpeg




image21.jpeg




image22.jpeg




image23.jpeg




image24.jpeg




image25.jpeg




image26.jpeg




image27.jpeg




image28.jpeg




image29.jpeg




image1.jpeg




image2.jpeg




image3.jpeg




image4.jpeg




